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Abstract 
The aim of this research is the Curriculum assessment need of language learning skills in pre primary schools in order To enter 
the first grade in elementary School based on Tyler’s Four elements aims and purposes, content, Teaching strategies, assessment 
" in Mahabad city. The methods of the research are qualitative (based on observation and interview) and quantitative (based on 
questionnaire) and “important event” is the technique, which has been used in this assessment need. The statistical community of 
the research includes 33 and 73 pre-primary school and First grade in elementary school Teachers Respectively. The Sampling 
method is census and the research method is questionnaire. Descriptive statistical methods Such as; tables, graphs, amplitude, 
percentage, mean and standard deviation Deductive statistical methods Freedman and Uman Witni’s test have been used in order 
To analyze the data. The main results of the research show that “listening” in “aim element”, “attractive and educational activities 
which are appropriate For students needs and interests” in "content element”, “assessment element”, “story telling” in "teaching 
Strategies element”, and “assessment like training must be activity centered” in “assessment element”, have Occupied the highest 
priorities of all needs. Besides, the result of UMan Whitney’s test Show that, there are significant differences two groups of 
preprimary and elementary school teacher’s view Points Over the preprimary language Learning Curriculum needs based on 
Tyler’s four elements’.  
© 2013 The Authors. Published by Elsevier Ltd.  
Selection and or peer-review under responsibility of Assoc. Prof. Dr. Zehra Özçınar, Ataturk Teacher Training Academy, North 
Cyprus 
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1. Introduction 
Iran is a multilingual country in which so many children speak language other than Farsi while entering school 
although; curriculum language in leavening process in our country is Farsi. Non-Farsi speaking children face this 
language starting the educational system and have to communicate with this language.  
* Corresponding author: Hossein Ghasempour Moqhadam.  
E-mail Address: h44ghasempour@yahoo.com 
Available online at www.sciencedirect.com
© 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and/or peer-review under responsibility of Prof. Dr. Huseyin Uzunboylu, Near East University, Faculty of Education, 
Cyprus
426   Hossein Ghasempour Moqhadam et al. /  Procedia - Social and Behavioral Sciences  89 ( 2013 )  425 – 435 
Also, the result of researches in schools bilingual areas indicates. On these bases, at the beginning of education, the 
students and teachers face a very difficult situation. Based on the presented issues, and since Farsi is the second 
language in many bilingual areas, in order to fill their educational gap and in order to create educational justice, it is 
necessary that a specific curriculum should be drawn up in which children in non Farsi speaking areas, before 
entering elementary school and in an indirect and scientific method, learn the official language of their country and 
then enter the elementary level with better preparation, (the department of planning and compiling text books of pre-
primary level, p.76,1388). 
in order to decrease bilingual children’s educational problems, special attention can be paid while planning pre-
primary education curriculum such as, paying attention to bilingual student’s special needs (krashen 1994), step to 
step planning and the priority of spoken language over written language (Anderson,oreston and Brufi ,1979). 
Paying attention to progress in different lessons (curdo za, 1984), Paying attention to the correct time and type of 
learning second language (Sigvan and Mac key, 1369). Creating motivation and positive approach in second 
language learners in order to learn it (Qardner and lambert, 1375) and establishing total pre-primary classes for 
bilingual students especially in remote and pear areas (Adib, 1372). 
   Since the science of language learning (First and second language) includes different subjects such as reading 
education and learning the oral skills of language learning these skills in pre-primary level can be considered a 
fundamental structure for higher grades and especially for the First grade. So, in this research and based on Tyler’s 
Four elements aims and purposes, content, Teaching strategies, assessment " for language learning skills in pre-
primary level in order to enter the First grade in elementary level, it is attempted to have an assessment need from 
different experts (curriculum, pre-primary, linguistics) and from pre-primary and First grade teachers, this 
assessment need, as a special curriculum guide can be used by pre-primary teachers as a pre requisite for pre-
primary children for entering the First grade in order to help first grade teachers in teaching language learning 
(Farsi). 
 
The Aims of research is that curriculum assessment need of language learning skills in pre-primary level in order for 
children to enter the First grade based on Tyler’s four elements. 
 
Detailed purposes of Research  
1-Determining the curriculum goals of language learning skills in pre-primary level in bilingual areas in order for 
students to enter the First grade. 
2-Comparing the content of language learning skills in pre-primary level in order for children to enter the First 
grade. 
3-Comparing Teaching Strategies in pre-primary Children’s curriculum in bilingual areas in order for children to 
enter the First grade. 
4- Determining Children’s evaluation method in pre-primary level in bilingual areas in order to enter the First grade. 
5-Comparing the opinions of First grade and pre-primary Teachers the needs of language learning skills based on 
Tyler’s four elements. 
 
Questions of Research 
The questions of research include: 
1-what are the most suitable aims and purposes needs of language learning curriculum in pre-primary level in 
bilingual areas in order to enter the First grade? 
2-what are the most suitable contents of language learning skills in pre-primary level in bilingual areas in order to 
enter the First grade? 
3-what are the most appropriate Teaching Strategies in pre-primary Children’s curriculum in bilingual areas in order 
to enter the First grade? 
4- what are the most appropriate assessment methods of children in pre-primary level in bilingual areas in order to 
enter the First grade? 
5-Are there any differences between pre-primary and First grade teacher’s opinions concerning the needs of 
language learning curriculum in pre-primary level based on Tyler’s four elements? 
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Methodology of Research 
Frame the viewpoint of approach; this research is a combination of quantitative (Questionnaires) and qualitative 
(observation and interview) approach. 
The statistical community of the research includes their layers: 
The first layer consists of six experts of curriculum, pre-primary and linguistics in doctoral level and their ideas 
were only used in gathering the needs, of questionnaires. The second and the third layers who were elected after 
consulting the head of the elementary and Pre-Primary educational office consist of 77 first grade and 33 Pre-
Primary teachers of Mahabad city who have upper diploma, Bachlor's and master's degrees in Primary (elementary) 
education and educational science majors. Of course four first grade teachers were not included because of not 
returning the questionnaires. So, the statistical community of first grade teachers were decreased from 77 teachers to 
73 teachers. In addition to gathering the needs, their ideas, because of their experience and scientific capacity, were 
used in final priority. 
 
 Tools of Research 
Gathering data in this research has been done by a rectangular method and using questionnaires, interview and 
observation. So, first, in order to recognize the curriculum needs of language learning in Pre-Primary level to enter 
the first grade based on Tyler’s Four element, by referring to national and international data base, books, documents 
and researches and by using a theoretical analytical – referential different aspects of language learning needs were 
described and the mentioned issues were analysed and compared. Then, a list of needs were specified and prepared. 
At the second stage, by the use of interview method, the list of needs was discussed with curriculum, Pre-Primary 
and linguistic experts and a few items were added or omitted from the list. 
At the third stage by using observation and "important event" method and with the help of five experienced teachers, 
Pre-Primary teacher's positive and negative experiences were gathered and with ten primary school teachers, first 
grade student's needs were analysed and discussed by using the prepared list from the first and second stage and by 
presenting Pre-specified questions and using half-structured interviews.  
Obviously, all mentioned attempts were made in order to consider the reason of the needs. The result of the process 
was, preparing closed-reply questionnaires related to the curriculum needs of language learning in pre-primary level 
in order to enter the first grade based on Tyler’s four elements. The questionnaire was prepared in the scale of five 
degrees Likert and with the following options: 
1. Completely disagree 
2. Nearly disagree 
3. Neutral (neither agrees nor disagrees) 
4. Nearly agree  
5. Completely agree. Them, in order to prioritize the needs, statistical were prepared from those people's 
opinions. Before final performance the correctness of the form and contents of the questionnaire was 
verified by curriculum, Pre-primary and linguistic experts was verified and the of the questionnaire was 
calculated by Alpha kronbach's 94% method.  
 
Data analysing method 
In order to analyse the data, descriptive statistical methods such as amplitude, percentage, mean and standard 
deviation, deductive statistical methods such as freedman and U man Witni's test and statistical software's like SPSS 
and PASW 18 have been used. 
 
Background and literature of the research  
   pre-primary student's educational plans should be designed according to their needs and talents. Children's social 
communication growth, self assistance, teaching the bases of reading, writing, calculating and training their 
elegance, according to their individual differences, in order to reach the main and detailed purposes are considered 
important responsibilities of pre-primary centres. It should be noted that pre-primary plans for the children whose 
mother language is different from the official language of the country, should be appropriate to their needs and 
conditions so that these children can obtain adequate preparation in order to participate in school activities and 
language skill growth is one the most important of those. Understanding the language is an important means by 
which a child can understand his teacher and follow his advice. (Naemi, 1383, p72). 
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"Children are active language learners, curious and interested in exploration and they can build their knowledge by 
themselves and with the help of suitable sources and parent's help. Safe, comfortable, pleasant and challenging 
environment can result in children's learning" (Pre-Primary guide curriculum, 2006, p12). 
   The base of education and learning in a pre-primary child is based on play-activity. " Playing is essential for 
children's natural development and all pre-primary centres’ main activities are to achieve children's consent not the 
final result" (soren born, 2011, p2). 
Later in the research, we will have a brief revieal over some researches, which have been done on bilingual issues. 
   Azimi fard (1382), has done a research with the title of "The effects of using images in learning Farsi as a second 
language". The results of the research show that images can facilitate the process of learning Farsi and can be 
applied in different areas related to language. Also, Saffar pour (1370), has done a research with the title of 
"vocabularies of first to fifth grade, in which". The researcher believes that books written for children include two 
major problems: 
1) Having abandoned words  2) Lack of basic words. 
   Askari nia (1376), in his research with the title of "The effects of pre-primary level on bilingual first grade 
student's reading understanding in Marian city". Shows that children who have attended that level were different 
from those who have not attended the level. 
   Arabia (1387), in a research with the title of "language learning curriculum design in pre-primary level in order to 
enter the primary level in bilingual areas" has concluded that by preparing good grounds in pronoun city the words 
correctly in this level, it is posside to teach these students the correct pronunciation of words and it can lead to better 
attention and deeper concentration on the oral messages of Farsi language. 
And by teaching an appropriate treasure of Farsi words, we can achieve the other educational, goals. on the other 
hand, paying attention to creative thought and student's interests as well as our society's needs, national culture and 
scientific progress can be very useful in compiling the contends using teaching strategies such as role play, pattern 
and preparing observation and visiting facilities and using important sources in these student's learning specially 
using pictures, related CDs, books, films and extra curriculum activities such as music and artistic practices can 
facilitate their learning process. 
Considering language learning education before the age of five and with the standard of ten to fifteen students in a 
class, 30 minutes a day as the optimum time of education, using curriculum contents from easier ones to more 
difficult ones, using assessment methods like folder work and finally using the knowledge of teacher with at least 
bachelor’s degree and related to language education can be very effective in reaching the mentioned goals. 
   Besides the mentioned researches, in some other countries, many researches have been done about bilingually and 
the effects of pre-primary level on the primary level which are mentioned briefly: 
   Ben-zeev (1977), in a cognitive performance study (intelligence). 
Compared bilingual (English and Hebrew) children with mono lingual (English) children. The result of his research 
shows the superiority of bilinguals to monolinguals in cognitive processes. Also, Bialpstok (1999), in a cognitive 
complexity research and attention control examined bilingual children and concluded that bilingual children, in 
comparison with monolingual ones, in solving problems which require high level of attention control have better 
performance. 
    Montie, Xiang, Lawrence (2006) in a project with the title of "pre-primary experience in 10 countries, linguistic 
and cognitive operation at the age of 7" showed that. 
Also, some findings differ from one country to another based on the specifications of each country. These group of 
Age-7 language improves teachers number of years of full-time schooling increases and the predominant type of 
activity teachers propose in settings is free choice rather than personal Age-7 cognitive performance improves as 
children spend less time in whole group activities and the variety of equipment and materials available increases. 
There were also a number of findings that varied across countries depending on particular country characteristics. 
The findings support child-initiated activities and small group activities and are consistent with developmentally 
appropriate practices promoting active learning. 
   Peter Kutnick (1994), in his research do pre-primary studies affect the performance of primary school students (on 
Trinida island's students at Caribbean sea), concluded that none of the teacher – centered or total centred pre-
primary activities had any positive effects on the educational performance of the tested students, either during the 
primary education or at the end of the primary education. Mc cartency (1984), studied the effects of kindergarten 
and pre-primary education on language growth and the main finding was the effect of speech quality of kindergarten 
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on the language growth of children. Philips and his coworkovs (1987), have examined “the relationship between 
pre-primary education and the educational performance of first grade students” their findings show that intermediate 
and lower group students have more benefits from these plans in fact the amount of their benefits depends on their 
social-economical level. Besides, their findings show that there is an outstanding difference in the student's reading 
marks between those with pre-primary education and without Pre-primary education. (Arabi, 1387, p 72)   
   The result of 150/000 student’s reading literacy from 35 countries was examined by Perlz (2001) Sweden won the 
first place and Iran we situated on the 35th place. Based on the result, firstly Iranian and Turkish students enjoy less 
pre-primary education in comparison with other countries. 
Secondly, Iranian student's performance in literary texts is better than informational texts. And it indicates that these 
days’ countries pay more attention to Pre-Primary learning in developing literacy while this important subject has 
not been paid enough attention in the policy of our education and training ministry. Furthermore educational reading 
literacy for gathering in formation and reading for learning is a fundamental skill, which has been ignored in the 
curriculum system of our country. This important factor will firstly increase pre-primary educational opportunity 
and will secondly be an effective structure in first grade liter act system. (kok, joibari , 1383, pp 51-52). 
According to mentioned research it can be said that in the field of curriculum Assessment need in pre-primary 
Language learning in other provinces of Iran, we can't find any seepage research in comparison with the researches 
done in other countries and other researches in this field are not sufficient and the only case is the one with the title 
of" pre-primary curriculum for students in bilingual areas in order countries to enter the primary level" which has been 
done by Arabia (1387), which itself has been based on the needs of cities in Tehran province. So, it's essential to pay 
more attention to Pre-primary curriculum of bilingual provinces in Iran.  
 
Findings of research 
The first question of the research: What are the appropriate purposes of language learning curriculum in bilingual 
areas in order to enter the first grade? 
 
 
Table 2: shows that according to the obtained meaning fullness level (P-value ≤0/05) and since the observed amount 
of K2 (223.2) is more than critical K2 (7.82) with the Freedman degree of 3. So, it can be said that there are 
other items. 
Table 1: Do Descriptive statistics of items related purposes 
The most The least Variance Standard 
derivation 
Mean Number  
35 7 24.6 4.96 28.75 106 Listening 
25 6 19.87 4.45 19.09 Speaking 
20 4 9.27 3.04 17.41 Preparation for reading and writing in Farsi 
20 6 6 3.06 16.73 Developing positive approach to Farsi 
Table 1: shows that from the view point of representative "listening item" has obtained the highest average among 
Table 2: freedman's test results concerning the priorities of purpose items 
Meaning 
fullness 
level  
K2 
amount 
Freedman 
degree Numbers 
Average 
grade 
Purpose items Priorities 
0.000 223.2 3 106 3.98 Listening 1 
2.50 Speaking 2 
1.89 
Preparation for reading and 
writing in Farsi 
3 
1.64 
Developing positive approach 
to Farsi 
4 
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outstanding differences between the items of curriculum language learning purposes in Pre-primary level and 
"listening item" has obtained the highest average with the average of 3.98 among other obtained ratings. The second 
question of the research: What are the most suitable contents of language learning skills in pre-primary level in 
bilingual areas in order to enter the first grade? 
 
Table 3: shows that from the view point of representative sample "attractive" educational activities which are 
appropriate to student’s needs, understandings and interests with the average of 30.83 have obtained the highest 
average and rating among other items. 
 
Table No 4. Freedman’s test results concerning the priorities of content items 
meaning 
fullness 
level  
K2 
amount 
Freedman 
degree 
numbers 
Average 
grade 
Content items 
0.000 814.001 8 106 
8.42 
Educational activities should be attractive and 
appropriate to their understanding, interests and 
needs 
8.31 Vocabularies and Struetures in each lesson 
should be based on educational criterion 
7.23 Story 
5.57 Using poems, sons and rhythmetic speech 
5.33 While Preparing the content real language 
should be used 
4.12 The content of educational activities should be 
prepared based on a child’s language knowledge 
3.00 Educational content should be activity centered 
1.01 At the beginning of education, action behavior in 
contexts and activities should be the base of 
Table 3. Descriptive statistics of content item 
The 
most 
The 
least 
Variance Standard 
derivation 
Mean Numbe
r 
 
20 5 2.50 2.75 17.42 106 While Preparing the content real language should be used 
35 10 23.81 4.88 30.25 Vocabularies and structures in each lesson should be based on educational criterion  
5 1 0.74 0.861 4.42 
At the beginning of education, action behaviour 
in contexts and activities should be the base of 
education. 
35 7 27.98 5.29 30.83 
Educational activities should be attractive and 
appropriate to their understanding interests and 
needs 
15 3 4.79 2.19 13.57 Number 
The content of educational activities should be 
prepared based on a child’s language knowledge 
10 3 2.40 1.55 8.71 106 Educational content should be activity centred 
20 7 7.29 2.70 17.83 Using poems, sons and rhythmic speech 
30 10 15.84 3.98 26.40 Story 
5 1 1.02 1.01 4.13 
The content of education should be based on 
religious national and international trainings, 
besides the local and native ones 
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observed K2 (814.000) is more than the critical K2 amount (15.51) with the freedom degree of 8 . So it can be said 
that there are outstanding differences between the content items and "educational activities which are appropriate to 
student’s needs, understanding and interests with the average of 8.24 have obtained the highest average and rating 
among other items. 
 
The third question of the research: 
What are the most appropriate teaching strategies in pre-primary children’s curriculum in bilingual areas in order to 
enter the first grade. 
 
 
 
 
 
education. 
1.42 
The content of education should be based on 
religious national and international trainings, 
besides the local and native ones 
Table no 4 shows that according to the obtained meaning fulness(P-value ≤0/05) and according to the fact that the 
 
Table no 5. Descriptive statistics related to " pre-primary children’s curriculum teaching strategies 
Averag
e of 
questio
ns 
Tot
al 
Complet
ely 
agree 
Nearl
y 
agree 
Not a 
gree not 
dis a gree 
Nearly 
disagree 
Complet
ely 
disagree 
 
4.292 106 59 28 13 3 3 Frequenc
y 
Extra Curricular activities 
such as music, play and…. 
100 55.7 26.4 12.3 2.8 2.8 Percenta
ge 
4.547 106 68 30 5 3 0 Frequenc
y 
Language Learning education 
through animal Pictures 
100 64.2 28.3 4.7 2/8 0 Percenta
ge 
4.349 106 59 29 14 4 0 Frequenc
y 
Short term observance method 
(seeing an animal, a fruit , .…) 
100 55.7 27.4 13.2 3.8 0 Percenta
ge 
4.632 106 77 22 5 2 0 Frequenc
y 
Story telling  
100 72.6 20.8 4.7 1.9 0 Percenta
ge 
4.245 106 51 37 11 7 0 Frequenc
y 
Language Learning with 
emphasize on oral and 
practical education 100 48.1 34.9 10.4 6.6 0 Percenta
ge 
4.415 106 63 26 15 2 0 Frequenc
y 
Sports activities 
100 59.4 24.5 14.2 1.9 0 Percenta
ge 
4.443 106 59 39 4 4 0 Frequenc
y 
Teaching Language by using 
paintings 
100 52.7 36.8 3.8 3.8 0 Percenta
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agreement by the interviewees as the content of language learning curriculum in bilingual areas. So that 93.4 percent 
of interviewees nearly or completely agreed while 5.7 percent remained neutral and about 1.8 percent Nearly or 
completely disagreed with the"Story telling" item. 
 
Table no 6 shows that according to the obtained meaning fullness level (P-value ≤0/05) and according to the fact 
that the observed K2 (48.57) is more than the critical k2 amount (18.31) with the freedom degree of 10 . So it can be 
said that there is a meaning fullness difference between "Teaching strategies" item and"Story telling" item. with the 
average of 7.03 has obtained the first priority among other obtained ratings. 
The fourth question of the research: 
p q j f y f ( )
ge 
4.302 106 55 33 13 5 0 Frequenc
y 
Teaching Language by using 
different jobs 
100 51/9 31.1 12.3 4.7 0 Percenta
ge 
4.33 106 52 40 11 3 0 Frequenc
y 
Teaching Language by using 
songs 
100 49.1 37.7 10.4 2.8 0 Percenta
ge 
4.226 106 55 29 13 9 0 Frequenc
y 
Artistic exercises (the role of 
music in Language) 
100 51.9 27.4 12.3 8.5 0 Percenta
ge 
4.189 106 51 30 19 6 0 Frequenc
y 
The role of rhythmetic 
movements in Language 
Learning 100 48.1 28.3 17.9 5.7 0 Percenta
ge 
The presented data in table5 shows that "Story telling" item in "Teaching strategies" has obtained the highest 
Table No 6: The result of Freedman’s test concerning the priorities of teaching strategies. 
meanin
g 
fullness 
level  
K2 
amoun
t 
Freedma
n degree 
number
s 
Averag
e grade 
The items curriculum strategies 
0.000 48.57 10 106 7.3 Story telling 
6.68 Language Learning education through animal Pictures 
6.30 Teaching Language by using paintings 
6.17 Sports activities 
5.92 Short term observance method (seeing an animal, a fruit , 
.…) 
5.83 Extra Curricular activities such as music, play and…. 
5.82 Teaching Language by using songs 
5.74 Teaching Language by using different jobs 
5.62 Artistic exercises (the role of music in Language) 
5.52 Language Learning with emphasize on oral and practical 
education 
5.36 The role of rhythmetic movements in Language Learning 
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What are the most appropriate assessment methods of children in pre-primary level in bilingual areas in order to 
enter the first grade. 
be activity centered" has obtained the highest average among other items. 
 
Table No 8: The result of Freedman’s test concerning the priorities of assessment methods 
meaning 
fullness 
level  
K2 
amoun
t 
Freed
man 
degree 
numbe
rs 
Averag
e grade 
The items of assessment methods 
0.000 94.34 1 106 1.97 Assessment like education should be activity centered 
1.03 
Assessment should be done indirectly and without a 
child’s awareness 
Table 8: shows that according to the obtained meaning fullness level (P-value ≤0/05) and according to the fact that 
the observed K2 (94.34) is more than the critical k2 amount (3.84) with the freedom degree of 1 . So it can be said 
that there is noticeable difference between "Assessment method" items and" Assessment like education should be 
activity centered" with the average of 1.97 has obtained the first priority among other Priorities. 
The fifth question of the research: 
   Are there any difference between pre-primary and first grade teacher’s opinions concerning the needs of language 
learning curriculum in Pre-primary level based on Tyler’s four elements? 
 
Table No 9: The result of Uman-whitney’s test concerning pre-primary and first grade teacher’s opinions 
Sample so that the abslute value of z test in all coses is more than 1.96 and the obtained meaning fullness level 
(Sig=0.000) for Purpose, Content, Assessment method and Teaching strategies items is in acceptable level so it can 
be said that there is noticeable difference between pre-primary and first grade teacher’s opinions concerning the 
needs of language learning curriculum in Pre-primary level based on Tyler’s four elements. 
about the four-element curriculum items. 
Meaningfulness 
level 
Z 
U man, whitney 
amount 
Average 
rating 
numbers level Tyler’s four elements 
0.0000 4.80 501 
63.14 73 Primary 
Purpose 
32.18 33 Pre-primary 
0.0000 5.88 342 
65.32 73 Primary 
Contents 
27.36 33 Pre-primary 
0.0000 4.75 512 
62.77 73 Primary 
Teaching strategies 
32.52 33 Pre-primary 
0.0000 5.5 392.50 
64.62 73 Primary 
Assessment method 
28.89 33 Pre-primary 
Table no 8:finding show that Tyler’s elements were a greed by the representatil 
 
Table no 7. Descriptive statistics related to "Assessment method items" 
The 
most 
The 
least 
varian
ce 
Standard 
derivation 
mean numbe
r 
 
15 3 6.05 2.46 12.57 106 Assessment should be done indirectly and without a child’s awareness 
25 8 15.21 3.90 21.13 Assessment like education should be activity centered 
Table no 7 shows that from the view point of representative sample the item of " Assessment like education should 
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Conclusion 
Based on the finding obtained from this research, the most suitable Purposes of language learning curriculum in Pre-
primary level in bilingual areas has been "listening" item. correct understanding of words and sentences which has 
obtained the first priority among other items including Purpose. 
The most suitable content is " attractive educational activities which appropriate to student's needs, understanding 
and interests" item (They should be various, short time and excite and arouse children’s interest and taste). 
The most appropriate assessment method is the item in which "Assessment should be activity centered like 
education "(children’s feelings and their different mental processes must be used)  and The most suitable curriculum 
strategy has been "story telling" item which has obtained the highest opriority among the other obtained needs by 
Pre-primary and first grade teachers. Comparing Pre-primary and first grade teacher’s opinions concerning the needs 
of language learning curriculum in Pre-primary level based on Tyler’s four elements and U man–Whitney’s test 
implies that there is noticeable difference between Pre-primary and first grade teachers opinions over the average 
ratings of four elements. 
The obtained results from the  "purpose" elements are in agreement with of Saffar pour's (1370) since the researcher 
believed that in compiling text books for children basic vocabularies for each level are not used those vocabularies 
are unfamiliar and cause many learning difficulties. The obtained priority in this research has introduced correct 
understanding of words and sentences as a need and disagrees with unfamiliar words and sentences with their first 
and mother language because a child must master his or her own first language be fore learning the second language. 
So for those children who lack verbal skills in their first language? Teaching the second language will not serve any 
purpose. Also, Azobel (1964) believed that the first and mother language not only is not preventative but also it 
facilitates learning the second language cited by (Abbas Taher, 1346,p.66). Also, The obtained results from 
"content" element are in agreement with Arabia’s and both researches have concluded that "content" must be based 
on children’s interests and needs. In conforming the obtained results from "content" element and since these 
findings are in agreement with Arabia’s so it can be noted that the curriculum of ministry of education and training 
in Pre-primary level should be planned based on their needs and talent. It should also be noted that Pre-primary 
curriculum for the children whose first language is different from the country’s official language must be 
appropriate with their needs and conditions so that they can get the necessary preparation in order to participate in 
school activities and language skill development is one of them (Naemi, 1383,p.72). 
 
In addition, in "assessment element we can deduce that the results of recent reason are some what in agreement with 
Arabic’s which were based on word car because word car includes all activities which have been done by children 
and present research has concluded that "Assessment like education should be activity centred". 
There fore, based on the results of the research the following items are recommended to the officials of education: 
 1-While determining the suitable purposes of language learning curriculum in Pre-primary level in bilingual areas, 
some activities should be planned in order to develop their hearing and listening skills. 
2-In the curriculum Pre-primary level in bilingual areas "content" should be planned in away so that it is appropriate 
attractive educational activities which is also appropriate to student's understanding, interests and needs. 
3-In pre-primary children’s assessment in bilingual areas activity centred methods should be used. 
4-Story telling activity (specially local stories) should be used in Teaching strategies. 
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